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ABSTEACT 

This career education consultant package, designed 
for use with staff at the intermediate grade level, is one of a set 
of six packages of consultants" materials developed to serve as a 
guide for consulting staff preisenting career education workshops in 
the following areas: Conselorx^Sy primary K-3, intermediate, junior 
and senior high, ^^nd administrators. (The "Career Education 
Curriculum Materials Eesource ^ui^er" ED 118 759, was used as a 
reference work fcr the packages. j\ This package contains resource 
materials for us^ by the consultants, suggestions for display 
articles at in^rvice meeting workshops, a form for analysis of 
personal behavior in groups, statement of careter education goals, and 
other handouts for teachers to use in helping students' personal and 
vocational development. (TA) ! .r-T 
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STATEWIDE DISSEMINATION WORKSHOP IN CAREER EDUCATION HELD IN PARKERSBURG, 
WEST VIRGINIA, FEBRUARY 5, 6, AND 7, 1976, SPONSORED COOPERATIVELY BY 



Region V 

Regional :"iucation Service Agency 
Career Education Project 
1210 Thirteenth Street/ 
Parkersburg, West Virginia 

West Virginia Department of Education 

Bureau of Vocational, Technical and Adult Education 

Charleston, West Virginia 



and 



Marshall University 
Huntington, West Virginia 



INTERMEDIATE CAREER EDUCATION CONSULTANT PACKAGE 



General Statement 

A 

The consultants' materials found in this ||ickage were developed by 
professionals in the Region V area to be used as a guide that may be 
adapted or adopted as the presenter wishes. 

It should be noted that many other articles are available that pro- 
vid.:i good background for career education. One such publication is the 
Career Education Curriculum Materials Resource Guide , to which reference 
is consistently suggested. We suggest each person give it adequate atten- 
tion prior to presenting a workshop. 

How to find transparencies and handouts 

All transparencies and handouts numbered with the letter T can be 
found in the back of this section. All others can be found in the General 
Transparencies and Handout section at the back of the package. 
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CONSULTANTS PACKAGE 



INTERMEDIATE 

I. Introduction — Handouts: 

A. HIl - Analysis of Personal Behavior In Groups - (Work with the group) 
HI2 - Drop-out Formula 

C. H5 - "I May Be Educated Beyond My Intelligence" 

D. H6 - "I Taught Them All*' 

E. HI3 • A Kid's Ument: '*If I Ran Jhe . . 

II. A. General Information 

Consultant could read page 1 and 2 of Career Education Curriculum 
Materials Resource Guide. / s 
Career Education Curriculum Materials Resource Guide , paragraphs 
1, 2, and 3 of 'page 5. - ' " , 

Career Education. Curriculum Materials Resource Guide , paragraphs 
1 and '2 of page 6. (Definition o^ Career Education). 

a. Overhead Til Levels of Career Education 

b. Handout - H7 Career Education (from A Study of Elementary and 
Secondary Career Education In Lincoln County by Dr. LeVene A. 
Olson) ~- 

c. Handout - HI4 Doodle Sheets 

B. Background Information 

1. Justification For Career Education page 3 of Career Education 
Curriculum Materials Resource Guide 
paragraph 1 - Growing . . ; . work 
. 2 - Because .... future 
^ 3 - The public . . . . work 

4 - The cost .... society 

5 - Schools .... the student 

\ 2. Overhead - TI2 - The Career Education Implementation Process from 

Career Education (II. S: Office of Education 
Marland) page 95. 
Handouts - H8 - Community Resource Questionnaire 
HIS - "A Plan For Career Education'* 
H2 - N.E.A. Journal, January, 1975 ''Straight Answers 

On Career Education*' 
H9.28, 9.29, 9.30 and 9.31 - "Inhere Are We Going?" from : 
Bill Cheshire • Fall 1974 Thinking Of Bringing 
Career Education To Your System 
HIO - RESA V "Career Education Today" 
,^ ... Hll - "Educational Goals for West Virginia^' 

III. Specific Information t 

A. A Stiidy of Elementary and Secondary Education In Lincoln County — page 
34, paragraphs 1, 2, 3 and. 4 Career Awareness, utilizes the careers, 
Community. 

.• ■ 5 



1. 

2. 
3. 
4. 



The structure for grades, International In The Career Education — 
illustrated — the value, role playing. 

B. Personal Experiences and/or Resource Person. 

C. Module could be used from Career Education Curriculum Materials 
Resource Guide (if lacking own experience). 

D. Mini Production Film - Health, Catalog #100. 

E. Handouts ^ 

1. H4 - Specialized Teaching Fields and Related Careers (Subject Clusters) 

2. HI6 - When I was little I . . . ' 

Correlation of Subjects 

A. Career Education Curriculum Materials Resource Guide , page 9, make 
visual of chart only Integration and Correlation of Primary • Interim ^ 
Level* 

B. Refer to paragraphs. 1, 2 and 3 on page 9 in the Career Education 
Curriculum Materials Resource Guide to explain visual chart from the 
same page. 

C. Include for Handout H4 - Correlation with other subject areas: 

1. Music 

2. Art ^ ' 

3. History . . . etc. 



Summary 



The following is a printed list of primary materials that are avail- 
able £r<Mi: Catalog of > Career Education Materials and Supplement ^ Regional 
Education Service Agency, Career Education Project, 1210 Thirteenth Street 
Parkersburg, West Virginia 26101. 



A. Books 



B. Games 



C. Kits 



Catalog No. 



IT "Careers In A Bank" ' 86 

2. "Careers In Baseball" 89 

3. "Careers In Computers" 91 

4. "Careers Kith A Television Station" 96 



1. Workers* Charades Game 218 

2. Auction Game 223 



1. Popeye Awareness Library 72 
Films \ 

1. The Kingdom of Could Be You 

a. Health 3321 

b. Personal Service 3311 

2. When You Grow Up - Mini Productions 

a. Health 100 

b. Natural Resources 101 



DISPLAY 



Articles that would be suitable fox display at in-service meetings 
to be ordered from: 

Catalog of Career Education Materials and Supplement 

Regional Education Service Agency, Region V 
Career Education Project 
1210 Thirteenth Street 
Parkersburg, KV 26101 

I. Books 

p 3 - Lemer Publications Co,, Minneapolis, Minnesota (set of 12) 



Suggested titles: Careers In A Bank #86. 

Careers In Printing - *93 

Careers With An Airline #88 
II. Brochures or Pamphlets J 

p 6 Suzy Likes Music #129 

Willie Likes Social Studies #130 

Career Education Today! 

III. Films 

p 9 The Kingdom of Could Be You (Series of 16) 
Suggested titles: Health #3321 
" \ Public Service #3322 

Consumer Homemaking #3314 
p 10 When You Grow Up (Series of 5) 

May display or use anyone of these as it would fit into your program. 



IV. *Film Kits 



p 12 - The Most Important Person Series (set of 6 kits - may use one 
or more) . 4 ■ 

Suggested title: Identity Kit - (Contains 

teacher's guide, records, si:f 
posters, four song cards, and 
six films) #3310 

8 
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V. *Filastrip Kits 

CFilnstrips and Cassettes) 

p 17 Career Awareness #125 

Mothers Wort Too *107 

Tr anst>ort ation # 2 84 

*Q)sed as a display item or perhaps in a carrel for ieachers to view if they 
wish.) / 

IV. Kits 

p 23 (A kit with books, puppets, filastrips, ganes, cassettes and 

other materials; oi^anized in a teaching-learning format. Corre- 
lated materials can be used to show how this can easily be fused , 
into subject matter areais). 

Suggested title: Hannibal Hippo - Read Me A Sto:ry Series - |229 

VII. Manuals 

(To have at each display) 

A. Career Education Curriculum Materials Resource Guide , Region V, WV 

B. A Study of Elementary and Secondary Career Education in Lincoln 
County , by Dr. LeVene A. Olson 

(Books to be ordered from other sources) 

C, Career Education; A Handbook for Implementation , U. S. Department 

of Health, Education and Welfare, Elliot L. Richardson, Secretary, 

Office of Education, Sidney P. Marland, Jr., Commissioner, order 

Superintendent of Documents 

U. S. Government Printing Office 

Washington, D. C. 20402 - >rice 55* 

D, Career Education, What It Is ?, 

By Kenneth B. Hoyt, Rupert N. Evans, Edward Mackin, Gaith 

Mangum — order - Olympus Publishing Company 
« 937 East Ninth South 

Salt Lake City, Utah 84102 - Price $4.00 I 
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ANALYSIS OF PERSONAL BEHAVIOR IN GROUPS 

Directions 

This form is designed to help you think about your behavior in groups (such 
as settings and comittees). First, read over the scales and on each one 
place a check indicating the place on the scale that describes you when you 
are at your best. Label this jaark "B". Do the same for the point that de- 
scribes you when you are at worst. Mark this check 'V. 

After-marking all the scales, pick out the 3 or 4 along which you would most 
like to change. On these scales draw an arrow above the- line to indicate 
the desirable direction for changing your behavior. 

1. Ability to listen to others in ah understanding way. 





0 1 2 3 4 
Low 


5 


6 


7 

High 


2.. 


Ability to influence others in the group 










0 1 2 3 4 
Low 


5 


6 


7 

High 


3. 


Tendency to build on the Ideas of other group 


members. 








6 i 2 3 4 
Lev 


5 


6 


7 

High 


4. 


Likely to trust others 










0 1 i 3 4 
Low 


5 


6 ■■ " 


High 


s. 


Willingness to discuss ay feelings (emotions) 


• \ 

ma group. 








b 1 2 3 4 


5 


6 


7 

High 


6. 


Willingness to be influenced by others. 










6 i i 3 4 

Low 


5 


6 


7 

High 


7. 


Tendency to rtm the group. 










0 1 2 3 4 
Low 


5 


6 


7 

High 



io 
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8. Tendency to seek close personal relationships tdth others in a group. 

r 1 2 ~5 4 S 5 7 

Low High 

9. Hy reaction. to coments about wy behavior in a group. 

JT 1 2 3 3 5 S T 

Low - High 

10. Awareness of the feelings of others. 

TJ 1 T— T — 4~ 5 S 7 

Low High 

11. Degree of understanding why I do what I do. ^ 

15 1 ] 5 3 — 4 5~ 1 7 

Low High 

12. Reaction to conflict and probletBS in the group. 

; / ' 

0 1 a ~ 3 "4 5 5 7 

Low Tolerance High Tolerance 

13. Reaction to expressions of affection and warmth in the group. 

O" 1 2 3 ~~i 5 S 7 

Low Tolerance High Tolerance 

14. Reaction to opinions opposed to mine. 

(5 i~" T" 1 '. 4 5 ~5 7 
. Low Tolerance ^ High Tolerance 
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DROP OUT FORMULA 
by 

^ Keith Smith 



HI-2 



If you start with a si:!bject that is .frc«a an ethnic groijp (especially blade) 
is from the wrong neighborhood, a broken or iTtpoverished home and/or has diffi- 
culty coQsnunicating in the vernacular, the formula works much better. The effective 
time o£--reaction will be at a direct inverse relationship to the number of variables 
"given above. 

Therefore, this example will utilize the most difficult subject to work with; 
a white, middle»clcLSS , anglo-saxcn, protestant from a good home. 

Start with one healthy, eager, active, alert child. Orient this child vexy . 
quickly. Make certain there is a clear awareness that there is a time for work and 
a time for play and 'the two do not mix. It is imperative that he knows all rules 
(for they, are many and cover all situations) . Most importantly the concept of in- 
activity and qiiiet must be impressed upon him. 

Schools cire organized for administrative ease. So, he mtist realize that inspite 
of all the talk he hears about individuals and^indi vidua! needs the individuals must 
all progress at the same rate (to -excell is considered acceptable in some situations). 
If he lags behind he may have to be seperated from the group and most certainly will 
not be suitable material for college. 

Feelings can be expressed if they are good feelings and are not in allegro 
fashion. At all cost he must be taught the value of coztpetiveness so he can exist 
in a cooperative society. Obviously those most competative are given greater latten- 
tion than those who do not or can not cocpete well. 

If at 2uiy point he asks, "Why do I have to study this stuff?" asure him he will 
need it in the next grade and then chastize or exnbarass him. Be sure' to tighten down 
the screws on him during puberty and cis he attecpts to reestablish his self image. 
Should he ask aboiit.his physical developemnt and increases sexual interest be strong 
and silent regardless of how sincere or intent this interest. 

In the event that his interest in school lessons use the proper reinforce- 
ment techniques, tell him to straighten up. Be certain no responsibilities are 
given to him for he certainly could not handle it. 

Should 2tll else fsdl place him in the most rigid teacher's class, this Is for 
his own good and if he has interest in extra curriculum activities disqu2Lli£y him 
for them. 4 

' As a last effort assure him he is no good, never will be and suspend him for 
three days. If not effective upon first trail repeat until reaction is conplete. 
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A Kid's Lament: 

IF I MAN THE 



If i ran the school, 

I'd let the kids paint their desks and chairs. 
And decorate the halls, and paint the door. 
And hammer nails in the floor and build a stage 
At one end of their room if they wanted to 
Because it would be their schooK 
if I ran the school. 

If I ran the school. 

I'd let the kids eat-their lunches in peace 
So nobody v./ould be breathing down their necks 
saying. ~" 

"Hurry up! Eat faster! Hurry up! No talking! Hurry up! 

Hurry,- hurry!'* - - 
The kids could all carry their lunch trays to their rooms 
Where they could laugh and talk, and eat just like 

ordinary people do . ' 
If I ran the school. 

If I ran the school. 

I'd use the cafeteria for important things. 
There would be a trampoline in there, and climbing 
' ropes. 

And a big. gigantic plastic swimming pool. 
And outside the door would be a big cemented place 
with a roof 

So kids could roller-skate, even in the rain, and 

ice-skate in the winter 
If I ran the school. 

If I ran the school. 

I'd hire teachers who could do at least one other good 
thing 

Besides knowing howJo teach out of the book. 
Some could show us hov/ to make apple butter and 

plant the garden. 
And some could help us dissect the hogs and write 

real plays ' / 

And we could learn to hook rugs and build rockets and 

even \ 

Construct an amphitheater out in the Nature Center that 
. "^we would have ' 
If I ran the school. 

If I ran the school. 

I wouldn't let any old nsA'spaper print the reading 

'scores of the kids in my school 
Unless they also told about how good we were doing in 

science experiments, 
And mal<lng teaching tapes for the little kids. 
And in operating the videotape mach ine a nd writing our 

own books to put in the library. 
Then everybody would see how great we were. at 

making it together 
if I ran the school. 

If I ran the school, 

I'd treat the kids just like they^ere real people. 
I wouldn't embarrass them injront of their friends 
Or ignore them like they were tlie chairs. 
If they got" too noisy and weren't bothering anybody but 
me. I'd just wear my earplugs. 
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the world. As children we. didn't have that 
feeling at all. We were always aware of what 
was *'masculine" or "feminine." Number three 
• was a parental example to reinforce this. In 
the . books we had, mommies all had aprons 
on* daddies^nried briefcases. All the delivery 
people wens men. It was a mailmaw and a 
laundryn^aw:. Everything was so sexua^' 
stereotyped. y 

the fourth thing-and one that' 
in^p^ftanttOTne^^^ literaiui w 



ic 



didn't show enough of boys and girls as 
/iriends together, showing each^other as equal 
/people, of equal ^intellect, sharing the world, 
enjoying games, contribu^ng to the world 
together and trusting^ch other. This is* a big 
, problem today for men and women. We* do 
ncit grow up with 'much trust of each other. 
Most men will say they don't understand 
women iaihd v*dmeh will say they don't 
understand men- which is really ridiculous . 
. because there's so much common ground. 
What's not to und'eretand? We aren't that 
Vdiffere^^ W;^areh't! We all need ; ; . • " : 
' approval. We all heed love, w0 all peed to' 
express^oiirselves. The biologicalldifferences 
do not really separaite us any more than the 
. color of pur skin separates us from different 
races. We're just not that different. 

And \ hope that as teachers. begin a . new 
school year in September, they are concerned 
with the same questions, the sanie issues, the 
same needs and wants of children." 
■ ' • * - - — '■ — , — - 

'Tet's talk about some examples of what I 
nie^ about letting children be themselves, .. 
expressing .their feelings in the classroom. 
' I went to one school and said, 'DoLypu 
'\ think it's all right for boys to cry?' And all the 

boys started giggling.. 'No! Sissies cry.' 'Well, 
> have yoti evef seen your daddy cry?' 'Well, 
once,' or 'Never,' or 'My mother cries in the 
.kitchen when my father yells at h^eb'^And 
they go through this whole thing, 'but^not my 
daddy.' Then there'll be a response, 'Well," 
once my daddy cried, like when my 
. grandfather died' or something like that. But 
' as far as expressing feelings, they hadn't seen 
much crying from men. They felt that crying 
was a sissy thing to do, so we had a big 
discussibh about it. ; . 

I said to one little boy who was very miich 
against it, 'Hi^ve yoQl ever cried?' He said, 
>_'Yes,' and I sai<}, 'Why did you cry?' He y 



., responded* that one time he cried when he fell 
down and hurt himself 'Did it make you feel 
better when you cried?' He said, 'Yeah, a 
little bit; 'Well, if it makes you feel better, 
how can it be wrong? I -mean, if you fall 
down and hurt yourself and. cry and>get out ^ 
thnt hurt by crying and feel better, could it 
y be so bad?' And they would agree that 
ing did, make, you feel better, then 
aiuyue it wasn*t so sissyish. There Was ' big 
discussion about it, and this was witli ^ix- and 
, seven-year-old kids, 
. And otEe|>^things, like, why. would it be so 
wrong for a woman, to dig Up the street, and 
why would it be sobad for a woman to be a 
4octor? I remember one little girl, three years 
V old, laughed and laughed when we asked her 
if she wanted to be -a dbctor, 'Mans, is 
doctors,^ she said. And she just thought it was 
■ hysterical. ' \ ".-^^.^c • -^^ 

, y'^' We'd talk about; other things in classrooms, 
like sports and games. There was tremendous 
vTesentment irt/this one class because the boys, 
had\a bigger/yard to^ ! 
All these things, these feehngs are there. , 
' And you cap encourage .them to get them out 
into, the open and have real discussions about 
what 'they f^eel about the little world that they 
liye'in-^the world of their feelings." 



"One little boy said that he didn't like to play 
football. His father wanted him to play 
foptball. The little boy Av^^^^ getting 
. hurt, fie atoost cried in. c^^ 

these feelings, welled up about the fact that he 
didn^ warit to play football: , \ 

I liaye a friend who's 36 years old who has 
justigbne back to sculpting after nearly 30 
yearsr He started sculpting at five, but his 
father used to'break the thihgs^he'd made, 
because he^ didn't want his son playing with 
/ dblls-^^So, instead he went dl through 
/engineering school and architectural school, 
' ajid nbw;>at the age of 36, he's getting back 
- intp;!sculpting, because h^e's finally being who 
: h'e wants to be. The point is tliat disapproval 
.. from his father stopped him, from doing 
, SjDmetMng^haf he had a gift for. And he lived 
^|ith /that almost^all-hiis life. If he'd been in a 
classroom or a home where-someone had 
talked it oiit vy^ith him, he wouldrTrhay^e^en 
walking around for 30 years with somethings 
' else inside of him— a different life, a different 
gift that he was always afraid to give." \ □ 

■ SEPTEMBER 1974 
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SCHOOL* 



BY BETTY SWYERS 



If they never got^ noisy at all, I'd tell the teacher she'd 

better liven up the environment 
'Cause learning would be busting out all over the place 
111 ran the school. ' 

But I don't run the school.^ 
And nobody ever asks. me what I would do if I did. 
They never ask me^which workbook is best, 
Or would I helpjhem choose the neW filmstrips. 

They mak^ m& look at the TV program even if it's 
* terrible. / ; . \ 

And they, never leave any time for surprises. 

We al\^ays know exactly what is going tQ.jiappen next. 

They're so organized that even if a Man from Mars 

. landed on the schoolground, 
They'd never give us any time to discuss it. 
Why the only time I get to talk to my friend is jn the 

/estroom, 
BCit only then, 'til they catch us. 

They run the school exactly hpw they like it. 

They make us wall< in 'straight lines. ^ 

We tiptoe. 

We whisper. I 

, We don't move chairs around in the room because 'it 
makes it too hard to sweep. 1 \ 

We don't stick stuff on the walls 'cause it'll ruin the 
paint. 

We don't have a rabbit, or a school cat with kittens 

because we might get germs. 
We don't skip inside the school becausie we might get 
\ heel marks on the floor. 
We don't paint because there isn't any. 
We don't go to the library until next time even if we 
' checked out a book we don't like. 
We dorft all talk at'^once even if what wp have to say 
.can't wait another minute. 



We even had, to line up and whisper at ths Christmas 

party when . i . 

^We "pinned the whiskers on Santa Claus., 
. : ^ • ^ V 

They keep trying to makis^us believe that this is our 
school. 

"But we're not dummies. 
We know this is /rte/r school. 

But It would be our school • 
If I ran the school. 
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Betty J. Swyers is an instructor in children 's literature and the utilization of 
medi^ at Virginia Commonwealth University, Richmond, Va. She has taught- 
all grade levels and currently reviews professional books for teacher (see p. 
137). She has written many articles for this magazine, including two series, 
"For New Teachers" and "Teaching with Technology." 

' • r ■ ' * ^ 




HERBERT KOHL became an ! o(^st 
overnight "name" in education 
when his first book, Thirty-Six 
Children, was acclaimed upon 
publication in 1968. He became 
one of the "young turks" in 
education who had a profound: 
influence on teaching and 
'learning in the late 1960's. 
' While most of his 
contemporaries seem to have 
faded from the scene, Herb still 
has an impact on the world of 
education^ perhaps because he 
maintains first-hand contact with 
the classroom. 

Though he achieved his. fame 
as a writer; Herb is primarily a. 
teacher. Last year he returned to 
the classroom to teach five- and 
six-year-olds with coteacher Pat 
Rogers in a Berkeley, Calif., 
public school. 

As Herb puts it:^ "I taught 
kindergarten and first grade last 
year after taking two years off to 
write. Teaching and writing are 
both essential in my life. My 
writing becomes too dry and 
abstract to be useful unless it is 
informed by day-to-day work in . 
the classroom. And at the same 
time, after three or four years of 
teaching I have to step back and 
/sort out what works with young 
people from what bores and 
oppresses them." - 

What follows on these four 
pages is a photo essay of Herb 
Kohl's classrooni—teacher and 
kids in action. The text 
accompanying the pictures was ' 
written by Kenneth Texara, a 
student-teacher who worked with 
Herb. (For more of Herb's' 
educational thinking, see "Herbie 
the Grouch," p. 12.) 
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1, EACH STUDENT SHALL DNDERST AND THE FUNCTION, VALUE, 
^ AND. APPLICATION OF EDUCATION SKILLS. 
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Msaxeness Sules 
Reality 



Relevancy "^PP^-ication 



^^^pblem Solving ^^^^t. 



Knowledge 



success - , cooperation 



Vocabulary 
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EACH STUDENT SHALL IDENTIFY , ACQUIRE, , AND, APPLY KNOWLEDGE 

■■ • " ■ ■ ' ' ! 

A?T) TN THE PLANNING PREPARATION, AND IMPLEMENTATION 



OF Lx 



.ill 



.H PLANS. 
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Independfent 



Sat 
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Adaptability 
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3. EACH STUDENT SHALL CONTINUOUSLY. INVESTIGATE, EVALUATE, 

AND PURSUE EDUCATIONAL ALTERNATIVES APPROPRIATE TO ONE'S 
CAREER DEVELOPMENT. 



Planning 



Change 

Goal 
Continuum 



pre 



par 



^^^^ 
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EACH STUDENT SHALL UNDERSTAND THE DEVELOPMENTAL NATURE 
AND PERSONAL CHARACTERISTICS OF SELF AND OTHERS . 



Respect 



Cooperation 



Differences ^^^7 >^ 

confidence 

'^'^^ Dignity 

-'^tj^ Traits ^ «^ 



4^ Personal Worth jy. 



^■Tn ^-^ ' Fears 
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^ Feelings 
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V strengths 



EACH STUDENT SHALL RECOGNIZE THE ROLE OF SELF ASSESSMENT 
AJID ITS aWlICATION TO THE CONTINUING DECISION MAKING , 
PROCESS. 
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6. EACH STUDENIT SHALL COMPREHEND THE RELATIONSHIPS BETWEEN 
LIFE STYLES AND CAREER ROLES. - 



Mobility Social • 

Interaction 



, -Education 

' ^^ily Lite 



^ O TO 
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Otije^s Travel 



Aspirations 



^/ Personal Goalj 
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7. EACH STUDENT SHALL IDENITIFY -AND COMPREHEND THE PHYSICAL, 
MENTAL, AND EMOTlONAli COMPONENTS OF VARIOUS CAREERS. 



Creati^^^^, " / Limitations 
Time Requirment _p 
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8. EACH STUDEN.T SHALL .ANALYZE AND ASSESS CAREER OPTIONS IN 
RELATION TO THE STRUCTURE AND DIMENSIONS OF THE CAREER 
WORLD. 

Interdepenciance 
^'^ Sources of Experience 



ox^^utvi^^ Options 
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^ V^^ .... -A 



• -Reci^^^ Equipment 
Emerging Occupations 
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9. EACF. '.IIT SHALL PURSUE, IMPLEMENT, AKD MODIFY CONSTRUCTIVE 

EDF" ?.!. . A L, PERSONAL AND CAREER GOALS. 



Pi 



Oil 



^"^ Social Contribution 



- ives 



GO* 



6° 



.Barriers 



1® 



09 
0} 
ft? 



CO 



Pec 



oos 



30 



27 



-J 



■ I 



PLMi FOR CAREER J53DUCATI:;^H 



i or Purpose 

St' tetKent of general pvu'pose of a career ^.jda.cation prroCTain in 
:.yr^ ^ school. 



II* rtrr, (Jbjectives 

IV.. to twenty objectives of tie program ' :h as the seven 

d1; -ensions of career development) plus at tiiers (such as '"to 

p mulflte student interest in school"). 

LZ.^ D oi. /ement of Personnel. 

AtLniinistrator responsibilities 

:Jounselor respansihiXities " 

"^f^^cher responsibilities 

:/Sssk forces or committees 

I/2radership or coordination 

0^:^side advisory help 

rs^rent and coramucdty involvement 

:-^--3wards and recognition for participation 

Z^""' . Tjei- -^ery System ' . ■ 

S/>w inteigratei - what subjects or units ; 
rve of career clusters? ' 
>:.*ntral thrust of program (hands oni work experiences ^ simulations, etc.) 

fii';':iculation / ■ 1 . 



; . ri^itii : -.^ce Jteterials , 

LLl^rary, audio-visual^ etc. 
CHassroom speakers ^ 
Equipment available or needed i 
Iiidustry contacts 

V 

7I, . jheracteristics of the Program 

Kinds of activities, general guidelines, etc. 

Methods ■ ' 

Cost arrangements . ^ 

VII. ::2valuation 

restiribe how you will evaluate - tpacher log or what forms 
rre and post tests 
Communication and feedback 

Vni. Phai^ixig 

' ^l::nietable , schedule or f!lowchart 

IX. terr:e:i:;iix - Forms or Guides to the teccher 
" ismples: What to do on a field trip 

Questions far a. resource T^lsitor 
Discussion Questions 
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THE CD.- CAREER WHmSVl-Kt TASKS 



CAREEK .«tti«A(SEHE>n' TASKS OP THE PRIMARY YS*S * 

1. AMfAREtillSS OF SELF 

2. /VCqaJIKiiNG A SENSE OF CONTROL Ql^FJ IJNE 'S LIFE 

5. Hf ICATION WrrE W3RKERS 

4. .CQiUJt ING KNOWLEDGE ABOOT WORKERS 

£^ 4Gq«B^NG INTERPSRSONAL SKILLS 

6, ARtlLIT TO PRESENT ONESELF OBJhu'''' IkhlY 

7^ ACQ5f'I^ "SG RESPECT ?0R OTHER PEEJPIE AHD THE WORK THEY DO 

CARE2K HeK^-;*:Mii':iT TASKS OF THE INTERNED ii53E YEARS 

Z tW.Um.liG A PCSITrVE SELF CONCSTT 
.-\QQSi'iMG THE DiISCI2LINE OF WORS 

3IElKrT:FICATI0N fCTTH THE CONCEPT OF WORK AS A ¥ALUED INSTITUTIDK 

4- ^ Xm^IHG KNOKI^DGE ABOin' WQRKSRS 

5- T10S*.SING INTERPERSrarftL SKILLS 

fc.. IDOiEi^lSING ABILETY ~T) PRESENT 0KE5ELF OBJECEIVISLY 
T- VmUIMG HUMAN DISNEY 

CARSR- K«@£GEMSrr TASKS GH= THE . JUNIOR HIGH YEARS 

1. CIjiRIEFICATION OF A SEE? CONCEIFT . - 

2 .iAb*JafflP-riON OF RESPffiNSISILITY^OR CAREER PLANS3NG 

3>. FOHMfflUTION OF TENTATISrE CARER S)ALS 

4. iaqUSfilNG KNOWLEDGE OF DCCUPmiHS, WORK SETTmiGS, AND LIFE STYLES 

5. MOjUlIENG KNOWLEDGE OF EDUCATZDML AND VOCATHiFML RESOURCES 

6. A?1!ARENESS OF T^ DLCiSION-MAnNG PROCESS 
: ACQIIIRING A SENS OF INDEPENKENC5 

CAREE5 ^MANAGEMENT TASKS OF THE SENIOR HIGH YEARS 

1. REALITY TESTING OF A 3ELF CONCEPT 

2. ^AlieiESS OF PREFERRED LIFE STYLE 

3. 12FORHULATI0N OF TENTATIVE CAIREER GOALS 

4. INC5KEASING KNOWLEDGE OF AND EXPERIENCE EN OCCUPATIONS AND WORK SETinNGS 
: 5, ACCSUmihlG KNOWLEDGE Q7 EDUCATIONAL AND VOCATIHlBiAL PATHS 

6. CCLAESFICATION QE THE DECISIOS^^^lfiKING PROCESS SS RELATED TO SELF 

7. CONMirTMENT WITH TEffTATIVENESE WITHIN A CHANCm 

CAREER MAM^O»ENT TASKS OF IIHE POST-HIilH; YEARS 

1. imfELCSaNG INTERPEm)NAL SHLLS ESSENTIAL. TO WCHIK 

2.. rSVULGEPING INFORMSmSN PROCE^ING SKILLS ABOIH" SELF ANtt WORK 

3 . HEIM8IBGRATI0N OF TEr SELF 

4. AOPIRING A SEarSE W CO^WUKIT'^ 

,5 . aHiETMENT TO THE CCSilCEPT OF wAREER 

6- j«£gl0fSING THE DETERMMATIOr iB PARTICIPATE IN Cili»BE 
7„ OSSATB^ APPLICATIOJS OF MAI^i^ENT SKILLS 'TO LIEi^^a^ 



Froan Tennyson, W- W. ; Hiansen, L, Sunny; Klaar hI. K.; and Antholz, M. B,, 
Teaching and: Counseling foT Career Dev^ gp jrt^, St, Paul, Minnesota 
Department of Education in press. 
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Lp»r€LS Of Chreer 

Lrrelr nMRREN ess 

CAREER Q-RIENTRTION 

Career Ewlorrtioh 

CrREER 'pREPRRRTIOM 




imertctiri mm^ of 
ifittTQtfd wsiividuid md 
grottd. 



ijlliliki proMWfl for I 



iMliuiliiitxr. Kfnd 



r 




9. Creitt s fitdbKi ivitvit 
to vvilvitt diti. 
fipinflitnt, imj idipt 
prognmi to iimprov* 
cm«ducitiofl. 



3.G«ni m undeniindjog o^lf 
titvt ccnteptt fifl am\\ 
Qducition tMhh iti 

ofhijhpnoflty. 



Ttw Career EdiieotionkiiplememtQtioriPrm 



B. Suiild in m MlutM 
prooHt to dnvnini how 
wfilittitivitcmiivorkiis. 



A Sfiudy Htw riiffwnt 
'tftualionil to 
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7. Implcmrntthiintsn, 
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